Utah State University

DigitalCommons@USU
All Graduate Theses and Dissertations

Graduate Studies

5-1962

Student Teacher Attitudes Toward Child Aggression and
Dependency in a Child Development Laboratory
Kristine Halls Smith
Utah State University

Follow this and additional works at: https://digitalcommons.usu.edu/etd
Part of the Education Commons

Recommended Citation
Smith, Kristine Halls, "Student Teacher Attitudes Toward Child Aggression and Dependency in a Child
Development Laboratory" (1962). All Graduate Theses and Dissertations. 2209.
https://digitalcommons.usu.edu/etd/2209

This Thesis is brought to you for free and open access by
the Graduate Studies at DigitalCommons@USU. It has
been accepted for inclusion in All Graduate Theses and
Dissertations by an authorized administrator of
DigitalCommons@USU. For more information, please
contact digitalcommons@usu.edu.

STUDENT TEACHER ATTITUDES TOWARD CHILD AGGRESSION AND
DEPENDENCY IN A CHILD DEVELOPMENT LABORATORY
by

Kri stine Hal l s Smith

A thesis submitted in partial fulfillment
of the requirements for the degree
of

MASTER OF SCIENCE
in
Child Development

3'/ Y.
/7"

'v
lil

IS

v

ACKNOWLEDGMENTS

To Dr. Don C. Carter, my major professor, for his guidance; to my
graduate committ ee members, Carroll Lambert, Dorothy Lewis, and Evelyn

Wiggins for their help and suggestions; to Marilyn Blaylock and Valera
Holman for their assistance in formulating the att itude scale ; to the
subjects of this study for their cooperation; and to my husband, Stuart,
for his patience and encouragement, go my thanks and appreciation for

making this study possible.
Kris tine Halls Smith

TABLE OF CONTENTS
Page
INTRODUCTION
Statement of the Problem
REVIEW OF LITERATURE
Studies Regarding Teacher Attitudes and Child Behavior
Studies Regarding Attitudes of Students in Ch ild
Development Toward Preschool Children
Summary and Conclusions of the Review of Literature
METHOD OF PROCEDURE

17
18

Setting for the Study

18

Development of the Attitude Scale

20

Composit ion of Groups

21

Administration of Scale

23

PRESENTATION AND DISCUSSION OF FINDINGS

25

Purposes and Contributions of Groups

25

Analysis of Attitude Scale Scores

27

Individual Evaluations of Student Teachers
SUMMARY AND CONCLUSIONS

48

Conclusions

50

Suggestions for Further Research

51

LITERATURE CITED

52

APPENDIX A

54

APPENDIX B

LIST OF TABLES
Table

Page

Attitude scale scores of Experimenta l Group A on the
post-test

28

Attitude scale scores of Experimenta l Group B on the
pre- tes t

29

Attitude scale scores of Experimental Group B on the
post-test

30

4.

Attitude scale scores of the control group on the pre-test

31

5.

Atti tude scale scores of the control group on the post-test

32

6.

Means of pre-test and post-test attitude scale scores of

l.

2.

3.

experimental and control groups on attitudes toward depen-

dency on parents
7.

33

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward

dependency on teachers
8.

34

Means of pre-test and post-test attitude sca l e scores of
experimental and control groups on attitu des toward

dependency on children
9.

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward

aggression toward parents
10.

34

35

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward

aggression toward teachers
11.

36

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward

12.

aggression toward children

36

Total pre-test and post-test attitude scale mean scores
of experimental and control groups .

37

INTRODUCTION
A child development laboratory in a university finds its first justification in its ability to contribu te to the education of college
students.

After this justifica tion has been established, the laboratory

has a responsibility for serving the children enrolled in it.
The Child Development Laboratory at Utah State University serves
college students in several wa ys.

Students are able to observe and

participate in the nursery school laboratory through experiences i n
various courses.

The culmination of their course work comes when, as

juniors or seniors, they do student teachi ng in the nursery school.
Some of the purposes the nursery school attempts to accomplish are
to increase the development of students' understanding of children, to
help them feel secure and comfortable wi th children; to make students
aware of children's normal growth expectancies and aware of children's

needs; to help students learn techniques of guidance so that they may
eventually develop their own philosophy of guidance; to help clarify
the concept of "freedom within limits"; to increase students' enjoyment
of children; and to increase understanding of one's self.

The values of the nursery school to children is perhaps bes t
expressed in the philosophy as it was expressed by Louise Godfrey (7):
We see the nursery school as a place where the child is valued as
a real person posse ssing a spontaneity and a creative sensitivity

to life.
We see the nursery school as a place where the child should be able
to find a new and oftentimes better image of himself.
We see the nursery school as a place where the child can make his

own discoveries--wher e he is allowed to solve many of his own
problems--whether the discove ry or the problem involves constructing a gabled roof of blocks, covering one's arms with
fingerpaint, or seeing the result of red poured in blue poured

in yellow.
We see the nursery school as a place where the child encounters
other human needs and desires and ideas besides his own--where he

learns to live with each.
Most importantly, we see the nurse ry school as a place where the

child is allowed to be a child.

(7, p. 1)

Throughout the dif ferent courses that in which students study the
development of children and theories of guidance, attitudes toward child
behavior are formed.

These attitudes may change as a result of the

nursery schoo l student teaching expe rience where the students have close

daily contact with thr ee and four year old children, and are confronted
with practical realitie s and experience.
The words "child development laboratoryll and "nursery school" as

they are used in this thesis may be considered to be synonymous.
Statement of Problem
The problem of this study has been to determine what change in
attitudes toward child aggression and dependency, if any, takes place as
a result of student teaching in the nursery school.

The study was con -

cerned wi t h the following problems:
1.

What are the attitudes of child development l aboratory student

te achers toward child aggression and dependency

befor~

the experience of

teaching in the laboratory ?
2.

Do student teachers' attitudes toward child behavior change as

a result of student te aching in the laboratory?
3.
change?

If changes in attitudes do occur, what is the na t ure of the

REVIEW OF LITERATURE
Few stud ie s have been done concerning attitudes of student tea chers

in nursery school.

None could be found which specifically tested teacher

attitudes toward child aggressi on and dependency.

Studies deali ng with

parental a ttitudes a re purpose ly excluded from this review.

Therefore,

this review of literature includes only those studies which deal directly
with attitudes of teachers, student teachers, and students in child
development.

Two main topics a re included:

(a) studies regard ing teacher

attitudes a nd children's behavior, and (b) studies regarding a tt itudes of
students in child development toward pres chool ch ildren .
Studies Rega rding Teacher Attitude s and Children's Behavior
In 1928 a study by E. K. Wickman (24) appeared that has had a pro found effect on the development of teacher attitudes.

This study first

en li sted elementary school teacher s' descriptions of behavior problems

in children that they had encountered in teaching.

From these descri p-

tions of behavior characteristics a list of fifty behavior problems was

formulated.

Five hundred eleven teachers from Cleveland and Minneapolis

then rated these problems as to prevalence and seriousness.

In addition,

thirty mental hygienists--psychiatrists, psycholog ist s, and soc ial wo rkers-rated the se rious ness of the behavior problems.

The directio ns given to teacher s asked them to rate the problem on
the basis of the degree to which the presence of a particular behavior
characteristic made a child a problem in classroom management.

given a thirty-mi nute time limit to complete the ratings.

They were

The mental
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hygienist s were asked to rate the problems on the basis of how serio usly
the problem characteristics we re likely to affect the future of the child
exhibiting them .

No time limit was imposed on the clinicians for response

to the rating sc a le .
Wickman used the judgemen ts of the clin icians to be accepted as the
"good ll criterion for adequate and inadequate behavior in children.

In

general, Wickman found that teachers considered as the most serious
behavior problems immo ralities, dishonesties, transgressions against

authority , and violations of orderliness in the classroom and of application to sc hoo l work .

They conside red withdrawing, recessive person-

ality traits as the least serious behavior characteristics.

This was

quite in contrast with the attitudes of the mental hygienists who con sidered withdrawing , recessive personality traits as most serious, and
as least serious, transgressions against a uthority an d violations of
orderliness in class.
Wickman proposed that teachers' attitudes should be influenced to
become more like the clinicians, that teacher a ttitudes be changed by
information about child behavior through seminar s and other learning
experiences, and that teachers' functions be less concerned with intel-

lectual le arn ings and more with life adjustment.
A few years after Wickman's study appeared, Watson (23) po inted out
some serious limitations of Wickman's study.

Beilin (2) summari zes

Watson's criticisms:
1.

The procedures themselves are open to criticism.
a. The directi ons given t eachers and clinicians were not the
same. Teachers were instructed to rank behaviors for
present seriousness, clinicians) for future adjustment.
b . The time given to respond to the questionnaires was not

identical.

Teachers were under the control of the experi-

menter; clin ici ans were allowed an ex tended period to
respond.

2.

3.

c. No definitions were given for the behavioral terms to be
rated leaving t o e ach subject the interpretation of the terms
and thus fur the r re ducing comparability of the results . . .
The choice of mental hygienists' at titude s toward the behavior
problems of chil dr e n as a criterion for eva luati ng teachers'
attitudes toward the same problems is open to question. The
Wickman study an d others that follow (though not al l) accept
the clinicians! judgements as a criterion either implicitly or
explicitly. Watson observes that there is no reason to
suppose clinicians to be "correct" and teachers not, rather
than vice versa. Wickman is questioned for not even considering
this possibility.
There has be en too ready an acceptance of a causal relationshi p
betwe en withdrawing behavior in childhood and maladjustment in
a dul thood.
In addi ticn to ques tioning whe ther "wi thdra\ving"
means the same thing to teachers and clinicians, Watson
questioned whether wi thdrawing behavior in childhood i s causally
related to, or predictive of, maladjus t ment in adulthood.
(2, p. 12)

Following Wickman's study have come many other studies which use
various modifications of Wickman's sca le.

A study by Yourman (2 5)

reported in 1932 supported Wickman's findings with regard to attitudes
of teachers concerning the seriousness of aggressive and withdrawn

behavior.
Using Wickman's scale, Bain (1) tested three groups of graduate
students at Columbia University in 1932 and compared her findi ngs with
three similar groups of graduate students tested by Wickman in 1927.

The

re sults of these comparisons showed that teachers in classes in 1932
agreed significantly more closely with the mental hygienists.
In 1936, Stogdill (16), in reviewing the experiments in the measurements of atti t udes toward children from 1899 to 1935, included severa l
follow-up studies of Wickman's study.
Ellis and Miller (5) administered Wickman's scale with directions
like those or igina lly given to clinicians to 382 junior high and high
school teachers in Denver .

With this change in directions] ratings of

teachers rate much more closely with the mental hygienists.

The change ,

acc ording to the au thor s, i s t he result of increased realizations of the
se riousness of withdrawing a nd re cessive personali t y traits.

Teachers

in this s t udy agr eed with Wickman's teachers in that they considered
v i o l ations of general s t anda rds of morality and general transgre ss ions
against authority as being the most serious behavior problems.

Mitchell's study (13) tested 395 teache r s and 76 men t al hygienist s
in the same cit i es wher e Wickman had made hi s study thirteen years
earl i er.

These groups were given a modified sc ale like Wi ckman's and

both g r oups were given the same directions.

Again, teachers' ratings

were much closer to those of mental hygienists; however) the mental
hygienists r at ings were more conservative than were the 1927 clin i cians.

Sparks (15) in 1952 at t empted t o de termine whether the di ffe rence
in dir ec tions given to Wickman's teachers and mental hygienists ha d an
importan t bearing on the compa r isons made.
the t eachers ' and men t a l hyg i enists' scales.

He used directions from both
He found that there were

differences in te a cher r a tings when they were asked to rat e the m from
the st andpoint of troublesomeness in the c l ass room and seriousness to
future adjustment; however) neither group r ated the problems very near

the mental hygienis t s ratings.
In 1951 Schrupp and Gjerde ( 14) repeated as nearly as possible
Wickman's study to det e rmine any changes that may have taken place in
a ttitude s of teacher s and mental hygienists over a t wen ty-five ye ar
period.

They concluded that teacher atti tudes in 1951 agreed more closely

wit h the clinicians' attitudes than did the 1927 teachers.
In Stouffer's 1952 study (18) 481 elemen t a r y school t eache r s were
f irst given a scale like the one given to Wickman 's teachers, and then

they were given a form wi th direc tions like those given to the clinici ans .

Seventy mental hygien ists a ls o completed the form with directions like
those of the 192 7 c li ni c i ans .

Stouffer concluded that while teachers '

attitude s toward the behavior problems of children have changed, there
has been littl e c hange in the attitudes of mental hygienists.

These

changed teacher a ttit udes refl e c ted the increased importance attribut ed
to withdr awing a nd r ecessive pe rsonal ity traits.

A study by Stouf f e r (19) reported in 1956 recognizes that differ e nces
may exist betwe e n te achers o f different grade levels .

In this study he

fou nd that elementary t eacher s were in greater a greement with the ment a l
hygienists than were secondary teachers.

Hunter (8) in 195 7 a lso showed tha t teachers had come to agree more
closely with mental hyg i e nist s in their attitudes toward behavi o r problems of chil dren.

Studies Regarding Attitudes of Students in Child
Development Toward Preschool Childr e n
Following is a review of the rese arch involving att itudes of stude nts
in child development and nursery school student teachers toward preschool

children.
Brandon (4) studied the attitudes of college students towa rd
selected phases of child development and attempted to determine the
effec tiveness of a learning program in modifying these attitudes.

The

first part of her study involved the construction of seven attitude
scales designed to mea s ure attitudes toward adopting childr en; use of
corporal punishment; pr a i s e as a method of control, self-expression;
medical exami nations; preschool education; and the amount of supe r vision

a preschool child should receive in spending his money allowance.

The

study involved, second, the measurement and analys is of the attitudes of
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650 college students.

In addi tion to the seven attitude scales developed

by Brandon, two a ttitude scales developed by Ackerley and Ojemann we re
used.

Brandon used as the c riterion for maturity the attitudes of ten

highly trained judges.

The third part of the study, experimental in

nature, included the measurement of the effectiveness of a carefully

planned learning program in modifying att itudes, the relative effectiveness of the program at various intelligence levels, and the permanency

of attitude changes .
In her experimental procedure, Brandon measured the knowledge and

attitudes expressed by college students in experimental and control
groups; administered to the experimental group a carefully pl anned
learning program; remeasure d the knowledge and attitudes of both groups;
and determined the changes brought about in both groups.
Subjects for Brandon's study were students registered at Oregon
State College.

Sixty - one students were used for the experimental unit

using the scale relating to adopting children.

Approximately ninety

students served as subjects for the ot her six units included in the
study.

The number of students used in con trol groups was equal to those

in eac h of the exper imental groups.

Remeasurements were made o f some of

the experimental group two years after the close of the learning program.
Brandon's analysis of the attitudes of the 650 college students
s howed a tendency for the students to be more favorable toward the use
of fear, corporal punishment, and supervision of the preschool child's

allowance and less favorable in attitudes relating to adopting children,
self-expression, and self-reliance than those of the trained judges.

The

differenc e between the student s as a group and the trained persons in
attitudes toward the use of medical examinations) preschool education)
and the use of praise was small.

Brandon concluded that maturity in one
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attitude could not be r el i ed upon as an index of maturity in other
attitudes.
In the third part of the study, the attitude scale mea surements for
the control group showed changes in attitudes so small they might, in
all cases, have been accounted for by chance fluctuations.

On the knowledge test for the con trol group none of the observed
differences was great.

The results showed low correlations, indic a ting

a lack of relationshi p between gains in knowledge and progress toward
maturity in attitudes.

In the experimental group the observed differences between the
initial and final mea sureme nt of the attitude scores showed marked gain
in the attitude scales relating to self -r eliance, corporal punishment,
self-expression, and praise; and some gain in the initial and final

measurement was observed in the attitude scale for fear, but the gain
shown in the attitude scale for adoption of children was insignificant.
In the knowledge test for the experimental group there was evi de nce of a

gain in all of the scales used.
Two years after the completion of the learning program , forty-eight
of the subjects in the experimental group were measured in relation to
their a ttitude s toward corporal punishment and se lf-r eliance.

changes were still evident.

Observed

Brandon concluded that not only could a

significant shift in attitude be produced through a carefully planned
le arning program) but also changes in a ttitud es tended to have some
permanence.

Bieri (3) in her investigation attempted to assess the attitudes of
college students toward the control of children, to determine if the
attitudes hel d were rel ate d to other personal variables and to determine
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Three groups were used in this study.

Two experimental groups o f

fifty and sixty-two students enrolled in a course in child development
were given the same course work which involved observation and teaching
conditions for the study of gu idance.

One group, however, was exposed

to two lessons describing the basis for the permissive, democratic
guidance in the observation nursery school; the other group was not given

this training.

Control groups of 348 other college students were used

in studying changes in mean attitude scores of groups of student s .
Changes in attitudes of al l groups were measured by the democratic and
loving guidance scales and the harsh, punitive control scales of the
Parental Attitude Rese arc h Instrument .
The authors of thi s study concluded that if students beginning a
course in child devel opment believe that harsh punishment is a go od way
to control children, a semester's observation of children in a permissive, democratic nursery school will develop in thes e st udents a disapproval of pe rmi ss ive, democratic guidance.

The observation will also

result in failure of the students to develop discrimination between
different aspects of democratic guidance.

the strength of the initial attitude.

Changes in attitude depend on

No change in the average attitude

of the class toward punishment will take place.

On the other hand, if

two lessons interpreting the reasons for the permissive, democratic

guidance in the nursery school are added to the student and nur se ry
school conditions, the students will not develop "all or none rl relations
between attitudes toward democratic guidance and attitudes tOvlard punitive

control; they will develop discrimination among their attitudes toward
different aspects of democratic guidance; they will maintain their
relative class position in the strength of the various attitudes,
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despite individu al changes; and they will still, as a group, agree that
harsh punishment is a good way to control children.
Townley (20) attempted to examine the attitudes toward children
that a group of adolescent g irls expressed before and after experiences

in a laboratory course in chil d development at the high school level to
determine the nature of the change that took place in their attitudes as
a result of the child development course.
Fifty adolescent girls enro lled in a high school child development
course served as the subjects for this study.

Data was secured from a

questionnaire, a home visit, and two themes written by each subject, one

at the beginning and one at the end of the course.

The course included

actual experience working with children in the nursery school labora tor y.
In the themes the subj ects were asked to write down some ideas they

had about how they would like to bring up their children and what kind of
children they would like to have.
divided into two groups:

The s ta tements in the themes were

(a) what the sub jects said they would do or

would not do in bringing up children, and (b) what the subjects s t a ted
about traits they considered important or desirable in children.

Six

classifications were set up under the first of these two groups.

These

included superficial attitudes, habit training emphasis, cultural l y

determined standards, health and physical development, socialization and
play, and respect for the child.

Under the second group stateme n ts were

classified as tr a its valued by the parent, traits valued in the culture,

or trai t s of value to children.
The subjects ' initi al at titudes toward child-rearing and toward
traits preferred in children tended to be similar to the attitudes held
by mi dd le class people in our society.

Such attitudes highlighted the
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traditional or cultural concep t of child rearing which attempts to make
children conform to patterns of being neat and clean, obedient and respect-

ful, polite and socially acceptable , re spec tful and loving toward parents.
Upon compl etion of the course in child development, which included
active participation in a nurse ry school, the attitudes of the subjects

tended to change from the traditional or cultural concept to a more
developmental point of view toward child rearing.

The developmental

pOint of view is characterized by such concepts as respect for the

individual, satisfying personal relationships, pride in growth and
development at the child' s own pace, and a flexible type of guidance
that takes into account the child ' s level of deve lopment .
Of the fifty indiv idual subjects par tici pat ing in the study, nearly
three-fourths increased the proportion of statements they made re lative

to the developmental approach
the course.

to child rearing following completion of

A small number of the subjects decreased the proportion of

such statements made in their last themes, but an analysis of these
themes seemed to show some qualititative change in their idea s in the
direction of the developmental concept of rearing children.

Walters' (22) study presented evidence as to the difference in
attitudes among a selected group of undergraduate college women toward
the guidance of children, and the effect upon these attitudes of an
introductory course in child development and guidance examined in
relat ion to socia-economic status, intelligence, size of family, ordinal
posi tion, academic achievement, and perception of childhood happiness.

Subjects for this study were 156 home economics majors.

The experi-

mental subjects were enrolled in an introductory course in child development and gui dance.

Control subjects had not completed nor were they
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currently enrolled i n this course.

Cr iteri a fo r selection incl uded such

factors as white, single, reare d in the Un ited Stat es, seventeen to
twenty-four years of age, female, and home economics major.

The

Un i ve r s ity of Southern Californ ia Par en t Attitude Survey develo ped by
Shoben and the Child Guidance Survey developed by Wiley were administered
to students prior to the beginning of c las ses i n September, and after the
course ended in January.
When the initial mean scores were obt a ine d , the exper iment al group

indic ated more favorable atti tudes.

Significant changes in a tt itudes

concerning the guidance of ch ildr en between initial and final tests we re
noted in both the experimen tal and control groups on both instruments,
suggesting that maturity or fac tors which wer e uncontrolled i n this

inve s tigation may have contri buted t o changes in at titude.

Altho ugh

there was a difference of approx imately t wenty points at the time of the
initial te sting between experimenta l and con trol groups on the Child

Guidance Survey in favor of the experimental group, at the end of the
semes t er there was a dif ference of approx imately fifty points between
experime ntal and con trol groups, indicating s igni ficantly greater ga ins

for the experimental group.

Walter s conc l uded that certain attitudes

conce rning the guidance of children can be modified during the course of
a semester.

Wal t ers and Fisher (21) pur sued this s tudy further af t er t wo year s.
Twenty-nine of the original subjects who had not taken the introductory
course in child develo pment and guidance were g i ven the same test s as in

the prev ious s tudy.
From this further s tudy the authors concluded that attitude s toward
childr e n con tinue to change throughout the undergraduate years when
in st ruc t ion in child development and guidance is provide d ; attitude s
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: oward children are not merely a function of maturation, and the benefi t
)f having had a previous experie nce in c ompleting instruments such as

:hose use d i n this study were not of suc h magnitude as to affect the
:esults s ignifi cantly.
Middleton (12) conducted her s tudy to determine the values to the
! tudent to be gained from experience with chi l dren in a coll ege nur sery

, chool.

This expe rience followe d a course in child developmen t which

:ncluded observa tions of nursery school childr en .
Stude nts' gains in developmental at titudes were measured by a sca le
en self-reliance constructed by Ojemann; a scale on the use of fear as a

neans of control constructed by Ackerl e y; and scales on self- exp ression,
corpor a l punishmen t, prais e, and adoption constructed by Br andon .

The

mfference between the score s on the initial and final tests given at

the beginning and at the end of the nurs e ry sc hool experience was considered the students gain or loss in at titudes.

A written test on

s t udent- c hild situations devi sed by Read was used to determine the
s : udents' judgement in dealing with different situations.
In addition

to the attitude scales, observation of the students'

p:actices in the nursery school was checked on observation blanks con-

s:ructed by Landreth and suppl emen t ed by Moore 's sca l e for scoring
verbal contacts and by Middleton's own scale for rating the types of
physical con t ac ts.

Each student was obse rved in free play and in

routine situat i ons in both initi a l and final observation periods and a

sEquential record kept.
Personal data and a self-evaluation of the s tudents were obtained
from a que s tionnaire filled out by each student .

Each student was rated

by the instructor at the end of the course on the basis of a four-poi nt
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improvement scale, and a final term grade was given on the basis of the
s tudent's ability in nursery schoo l practice.

Middleton found marked positive r e lationsh ips between total att it ude
gain and a ttit ude toward self-re liance, and the a ttitude toward the use
of fear as a means of control , but found no signifi cant rel ationship

be tween the tot al attitude gain a nd each of the other a ttitude s:

self -

expression, adoption , corporal punishment, and praise.
Gains in constructive attitu de s were shown as a result of nursery
school experience; and as students gained in att itude, they impr oved on
the written si t uation test .

There was apparently no transfer in the learning of attitudes and
the improvemen t of practices, but s tuden t s choos ing work wit h chil dren

as a vocation made good term grades.

Middleton concluded that studen t s tend to change in both at titudes
and practices i n contacts with children in the ac tua l nurs ery school
s ituation.

Lambe rt (9) used open end questions to interview twe nty-four
st udent teachers in the nursery school .

She found tha t one of the most

import an t factors in making a nursery school expe rience meaningful to

the student teachers was the permanent head teacher under which they
t aught .

The student t eachers used in this study felt that the exper i ence

of working wi th children in the nursery school i ncrea sed their sel funderst anding , incre ased their conf idence in their ability to rear a
family, and incr ease d their confi dence in the ir a bility to te ac h young

c hildren.
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Summary and Conclus ions of the Review of Literature
This review of literature was intended to cover (a) studies con-

cerned with teacher attitudes and children ' s behavior, and (b) studies
concerned with attitudes of s tudents in child development toward preschool children.
With regard to the first sec tion , Be ilin (2) reviewed Wickman's
study and those studies which followed it.

He summarized the findings

of these studies as follows:
1.

Differences existed in 1927 between the attitudes of teachers
and clinicians.

2.

This seems to have been true in spite of the

methodological limitations of the Wickman study.
Since 1927 there has been a shift in the hi erarchy of teachers'
attitudes to approxima t e more closely those of clinici ans.

shift is not due to an artifact of research methodology.

This

Those

studies which incorporate adequate controls and consistent
instructions show even greater congruence between the a ttitudes

3.
4.

of the two groups.
There has been some change in the attitudes of clinicians
although this is based upon the conclusions of one study.
Criteria employed in evaluating the behavior problems of
children differ for elementary a nd secondary school teacher s.

5.
6.

7.

More boys are identified as maladjusted than girls and the
criteria of maladjustment (and adjustment) differ in part for
each sex.
The sex of
children's
Studies of
eva luation
dealt with

the teacher affects, in part, attitudes toward
problems.

the relationship of socioeconomic factors to the
of children's behavior problems are inadequately

in the lit erature.

(2, p. 22)

The fo llowing conclusions are indicated by the review of the literature in the second section:

1.

Attitudes toward certain subjects related to preschool children

can and have been changed as a result of specific learning situations.

2.

Attitudes that are changed as a result of these learning sit-

uations have some permanency over a period of time.

3.

Student teaching experiences in the nursery school with actual

con tact s with preschool children modify attitudes toward children and
increase self-understanding and confidence.

METHOD OF PROCEDURE

A description of the procedure used in conducting this study

includes a discussion of the setting for the study, development of the
attitude scale, composition of the groups, and administration of the

scale.

Setting for the Study

The Department of Fami ly and Child Development at Utah State
University has been operating a nursery school or Child Development
Laboratory since the 1930's.
place in policies,

Through the years, many changes have taken

practices, philosophy, and location.

At pre se nt the

Child Development Laboratory is located in the Family Life Building on
the Utah State University campus.
rooms.

It consists of two nursery school

The older has been in operation since 1954.

The newer nursery

school room was built recently and began operating in the fall of 1960.
Each of the rooms has two nursery school sessions each day with a total

of four different groups.
teacher.

Each of the groups has a different head

Each quarter students in child development do student teaching

in the laboratory.

Three, and sometimes four , student teachers work in

each group , and stay the entire quarter with that group, spending three
hours each day in the laboratory.

Sixteen to eighteen three and four

year old children comprise each group.
school four days each week.

The children attend the nursery

Each Friday the head teacher meets with the

student teachers to evaluate the past week, determine goals, discuss
various topics related to the nursery school, appraise methods of guidance,
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and prepare for the next week.
In addition to the student teaching course, the student tea chers
take a course in nursery school curriculum and methods which meets three
days each week for one hour.

This course has numerous assignments which

incl ude an individual case study on one child, including a visit to the
parents' home; preparing and presenting a research report; making a

bulletin board; preparing and presenting a flannel board story; helping
to plan a parent meeting; discussing various general problems of the

nursery school; and preparing various daily assignments suc h as observing
all of the nursery group s and writing evaluations of these observations,

and writing goals for the nursery schoo l children.
In the student te achi ng course, the student teachers spend the first
two or three weeks becoming acquainted with the nursery school proce dures

and with the children.

Following this they each take over as head

teacher for one week and then each has a second week as head teacher.

During their week as head teacher they have complete responsibility for
planning, preparing , and conducting activ ities for the children.

They

are in charge of the group and are expec ted to take over completely with
the regular head teacher assisting and helping whenever necessary.

During the last three weeks of the quarter the student teachers are left
on their own a large part of the time while the head teache r observes
from the observation booth , has conferences with parents , or takes care

of other business.

This helps the student teachers sense their respon-

sibility in caring for the entire group of children.
Both the methods course and the student teaching course, where the
students are actually involved with children, are included when referring
to the nursery school student teaching experience throughout the re mainde r
of this thesis.
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Development of the Attitude Scale
An attitude scale similar to the one used by Lehner (10) was
developed for use in this study.

The first step in developing the scale

was to decide wha t aspe cts of children's behavior would be used to test
teachers' attitudes.

Child aggression and child dependency were selected.

These two categories were each divided into three more categories, so

that finally six classi ficat ions of child behavior emerged to appear in
the attitude scale; these i ncluded (a) dependency on parents, (b) dep en dency on teachers, (c) dependency on other children, (d) aggression
toward parents , (e) aggression toward teachers, and (f) aggre ssion
toward other children .
Six open-end questions were written describing situations tha t
sometimes occur in the nursery school.

Subjects were asked to describe

what they would do to respond to such a situation.

This form of the

attitude scale was administered to a group of student teachers and,

because of the responses given, a deci sion was made that this type of
scale was unsatisfactory.

These six quest i ons were revised and twelve

others added to develop the attitude scale which was finally used in
the study.
In developing the scale, the writer used her own experience and

suggestions from other nursery school teachers to describe eighteen
situations involving children's behavior that might occur in the nursery

school.

Possible ways of handling the problems fol l owed each situation.

Four members of the staff of the Departmen t of Fam il y and Child Development rated the responses on a three point continuum, high, medium, or
low or three, two, or one.

From the composi t e of t heir ra t ings the

writer formulated the rating of the attitude scale.

High ratings were
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given to the response s showing an unders tanding knowle dge of the cause
of behavior, a positive attitude toward it , and some i nsight i nto the

feelings of the child.

Medi um r a tings were given where the res ponses

showed some understanding and some indifference.

Low ratings were given

for responses showing negative attitudes and lack of understanding of
behavior.

The rating of the attitude sca le appears in this study as

Appendix B.
Using the suggestions of the four staff members the final form of
the at titude scale was devised.

Th i s f ina l f orm of the scale contained

eighteen situations, each with nine possible re s ponses.
aske d to choose one of the nine responses.

Subjects we r e

Three situations were

included for each of the six classifications of children's behavior -de pendency on parents, teachers , and other c hildren , and aggre ssion

toward parents, te achers, and other children.

A copy of the final form

of the attitude sca le appears in this study as Appendix A.
Compositio n of Groups

Experimental Group A
Two experimental grou ps were us ed in this study.

Experiment al

Group A consisted of t "elve s tud en ts, all Child Development majors or
minors who did student t ea ching in the Ch ild Development Laboratory
during Fal l Quarter, 1961.

Al l of the subject s in this group were girls.

Of the twelve , three were married and nine were single .

Three were the

oldest children in their famil ie s, five were i n the middle, and four
were youngest.
to six children.

Thes e subjec ts came from families that numbered from two
Their ages ranged from twenty to twenty- two with twenty-

one as the mean age.
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Experimental Group B
Experimental Group B was composed of thirteen students, again al l

Chi ld Development majors or minors.

This group of twelve girls and one

man did student teachi ng in the nursery school during Winter Quarter,

1962.

Of this group, two were married and eleven were single.

Two

were oldest children , six were in the middle, and four were youngest.
The families from which these subjects came ranged in size from one to

eight children.

The mean age for this group was twenty-two with the

ages ranging from twenty to twenty-six.

One of the subjects in this

group, the only male in the study, had an infant daughter of his own.

Cont rol Group
Ten students comprised the Control Group.

These students we re

girls who had taken all of the courses which were pre-requisites to the
student teaching experience, but they had not had the experience of
student teaching in the nursery school, nor were they currently enrolled
in the student teaching course.
eight were single .

Of this group , two were married and

Five were the oldest chi ldr en in their families,

three were in the middle, and two were youngest.

Their families were

larger than either of the experimental groups with the size of the
families ranging from three to ten.

The ir ages ranged from nineteen to

twenty-one with twenty as the mean age.

All of the students in the three groups had previous experience in
work ing with children other than in the nursery school.

These experiences

involved such activities as baby-sitting, Sunday school teaching, and
caring for brothers and sis ter s .
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Administration of Scale
The attitude scale was given to the various groups at various times
and in various ways.

All of the groups were given similar instructions

for completing the form.

They were encouraged to express their own

feelings, to mark the one response for each situation which was most

nearly the way they thought they would actually respond to the situation.
They were assured that there were no right or wrong answers.

In addition

to these directions, the experimental groups were assured that their

responses would in no way affect their grades for their student teaching.
The control group was told to respond as if they were teaching in the
nursery school.

The attitude scale was given to Experimental Group A only at the
end of their student teaching experience in the child developme nt
laboratory at the close of Fall Quarter in December of 1961.

The purpose

of this group was to determine whether a pre-test would affect scores on
a post-test and to use their scores as a comparison with those obtained

f rom the other groups .
Experimental Group B was given the scale at the beginning and end
of their student teaching experience in the child development laboratory
during Winter Quarter, January to March, 1962.

The purpose of this

group was to determine the change i n attitude that took place as a result
of student teaching in the nursery school.

The control grou p was also given the scale at the beginning and end
of Winter Quarter in January and March of 1962.
the student teaching experience.

This group did not have

The purpose of this group was to

determine change in attitude over a period of time when students did not
have student teaching in the nursery school.
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The collection of data could perhaps best be s ummarized by the
following diagram:

Lab

Exper imenta l A

~

Post-test

To control the ef f ect of
a pre-test on post-test
scores.

Experimental B

Pr e -te st~

Lab

~

Post-test

To determine the change
in attitude sca l e score s

as a result of child
development labor atory
stude nt teaching.
Con trol

Pre-test

~

No lab --7 Post-test

To determine change in
a ttitude scor es over a

period of time without
child developme nt labor a tory student te ac hing.
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the mean score of this po s t-test with the post-test mean score of
Experiment al Group B which took both a pre -te st and a post-test.

Of the

fifty-four points possibl e on the attitude scale a score of 49.58 was
obtained on the post-te s t by Experimental Group A at the end of the
nursery school student teaching experience.

The mean total score of

Experimental Group B on the post-test was 50.00.

This difference of

less than one-half of one point shows that the pre-test probably does
not infl uence the score on the post-test.

This, then, would indicate

that any change in the scores obtained by Experimental Group B is the
result of the nursery school studen t teaching experience, the course in
nursery school methods which accompanies the student teaching, or other
uncontrolled factors, rather than the experience of taking a pre- test.
The most important contribution of Experimental Group A is in its

indi cation that the pre-test is not a factor to change the scores on the
attitude scale.

This was the purpose of this group and it served this

purpose well.
Experimental Group B
The purpose of this group was to determine student teachers' change

in attitude toward child aggression and dependency over a period of time
during which they had the experience of student teaching in the nursery
school and taking a course in nursery school methods which covered ways

of dealing with children's behavior.
Because of the fact that it was structured as it was--pre-test,
nursery school experience, post-test--this group was able to make the

grea tes t con tribution to the study of any of the three groups.

In

addition to being able to examine collective scores from these subjects,
it ,.,as possible to analyze each subject in terms of his scores on the
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attitude scale as they were related to his actua l growth and developmen t
in the nursery schoo l as seen by those who worked with him.

A disc ussion

of these individual evaluations appears later.

Control Group
The purpose of the con trol group was to determine change in att itudes
toward child aggression and dependency over a period of time during wh ich
the subjects did not have the experience of student teaching in the
nursery school.

Thi s group contributes to the study in that the scores

obtained from this group are compared with those obtained from the two
experimental groups to de termine the effect of the nursery school
experience on chang i ng attitudes.

Analysis of Attitude Scale Score s
Tables 1 through 5 are presented to show a complete picture of each
subject's scores on each section of the attitude scale together with

totals and means.

These tables will be referred to throughout the

fol l owing disc ussion .

Some of the data shown on these tables will

reappear in a different form in Tables 6 through 12.
Attitudes toward dependency on parents

Table 6 presents the scores received on the pre-test and post-test
by student teachers in the two experimental groups and the contr o l group
on attitude s toward child dependency on parents.
No real dif ferences exist in the five scores appearing on Table 6,
though some interesting changes can be s een by examini ng Tables 1
through 5.
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Table 1.

Attitude scal e s cores of Experimental Group A on the post-test

Subject

Dep. on
parents

Dep . on

A

9

B

9

C

9

8

D

9

8

E

8

8

F

9

8

G

9

8

H

8

5

te achers

Dep . on
children

8

8

Agg. to

Agg. to

parents

teacher s

8

8

8

8

8

8

8

8

8

8

K
L

Mean

106
8.81

90
7 .50

Tota l

9

51

8

51

8

50
49

8

J

Total

8

Agg. to
children

94
7.86

107
8.91

8

49

8

48

9

51

8

48

8

49

8

49

8

50

8

9

50

101

98

595

8 .41

8.16

49.58
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Table 2.

Subject

Attitude scale scores on Experimental Group B on the pre-test
Dep. on
parents

Dep. on
teachers

A

Dep. on
children

Agg. to
parents

Agg. to
teachers

6

Agg. to
children

Total

7

47

B

50

C

50

D
E

8
8

8

S

9

48

8

47

8

F

49

G
H

48
8

8

46
8

9
8

J

L

9

Mean

8

47
Sl

8

8

M

Total

46

8

K

110
8.46

106
8.lS

51

44
87
6.69

115
8.84

111
8.S4

95
7.30

624
48.00
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Table 3.

Subject

Attitude scale scores of Experimental Group B on the post-test

Dep. on

Dep. on

parents

teacher s

Dep. on
children

Agg.

to

parents

to

Agg.

teachers

A

to
children

Total

8

48

Agg.

B
C

49
9

9

D

8

51

8

E
F

53
9

8

G

8

H

8

8

8

9

8

47

8

51
50

8

K
L

8

M

8

Mean

49
52

J

Tota l

51

110
8.46

8

51

9

49

8

103
7.92

8

8

97

116

7.46

8.92

116
8.92

8

49

108

650

8.30

50.00
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Table 4.

Subject

Attitude scale scores of the control group on the pre-test
Dep. on
parents

Dep. on
teachers

A

Dep . on
children

Agg. to
parents

Agg. to
teachers

8

Agg. to
children

Tot a l

8

48
50

B

C

8

D

8

6

8

6

8

45
48

8

E

8

49

F

8

51
43

8

G
H

8
8

J

Tota l
Mean

86
8.60

76
7.60

73
7. 30

8

48

8

51

8
83
8.80

82
8.20

48
76
7 . 60

481
48.10
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Table 5.

Subject

Attitude scale scores of the control group on the post-test
Dep. on
parents

Dep. on
teacher s

Dep. on
children

A

Agg. to
parents

Agg. to
teachers

8

B

9

C

8

Agg. to
chil dre n

Total

9

46

9

50
49

D

8

E

8

49

8

51

8

F
G

47

8

46

9

47

8

H

8

52

8

49

J

Total
Mean

87
8.70

73
7.30

76
7.60

88
8.80

83
8.30

79
7.90

486
48 .60
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Table 6.

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward dependency
on parents

Group

Pre-test

Post-test

8.81

Experimental A
Experimental B

8.46

8.46

Con trol

8.60

8.70

Each subject's individual sco re on the section on dependency on
parents was high.

Experimental Group A scored highest on this section.

Exper imental Group B's mean score remained the same on both the pre - test
and the post -test; however, in examining individual scores on Tables 2
and 3, it can be seen that some subjects' scores improved, while others'
scores

,~ent

down.

The control group ' s mean score went up slightly, but

the only change in individual s ' scores was in one subject who gained one
point .

Att itudes toward dependency on teachers

Attitudes toward dependency on teachers scores appear in Table 7.
The two groups who took both the pre-test and the post-test went down
in their collective scores on this section of the attitude sca le.

Here,

too, changes occur r ed with some students improving and others dropping.

One possibility that might account for the drop in scores of
Experimental Group B may be that when student teachers are in the nursery
school, they become so used to answe ring children's questions and helping

them solve problems that they fail
child is dependent on them.

to recognize situations where the

This possib i lity can only be speculative,
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ho,"ever, especially ,.hen one notes that the control group scores also
dropp ed.

Table 7.

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward dependency on teachers

Pre-test

Group

Post-test

7.50

Expe riment al A
Experimental B

8. 15

7.92

Control

7.60

7.30

I t shou ld be pointed out that of the six areas tested, scores on
this area and the one to follow were lower than any of the other four.
Very few students scored nine on either the pre- or the post - test on this
area of dependency on teachers.

Attitudes toward dependency on other children
Scores on the scale to test att it udes toward children's dependency

on other children appear in Table 8.

Table 8.

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward depen-

dency on children
Group

Pre-test

Post-test

7.86

Exper imenta l A
Exper imental B

6.69

7.46

Control

7.30

7.60
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The lowest scores on any of the six areas tested were in this area .

Only five students scored nine on all of the pre-tests and the post -tes ts
and three of these were in the one test taken by Experimental Group A
which had the highest mean score.

Both of the groups that took both the

pre- and post-test incr eased their mean score with the experimental

group making the larger gain .

Attitudes tOI,ard aggres s ion toward parents
Table 9 shows scores on the section of the scale that tests attitudes
toward child aggression toward parents.

Table 9.

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward aggression tm.,rard parents

Group

Pre-test

Post - test

Experimental A

8.91

Expe rimental B

8.84

8.92

Control

8.80

8.80

The individual and group scores on this section of the scale are

very high.

A large majority of the subjects scored nine.

It can be

noted, however, that even though the difference is small , the mean score
of Experimental Group B increased while the control groups' mean score

stayed the same.

Attitudes toward aggression toward teachers
A comp arison of the means of scores on the scale concerned with

attitudes toward aggression towa rd teachers appear in Table 10.
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Table 10.

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward aggre s sion toward teachers

Group

Pre-test

Post-test

Experimental A

8.41

Experimental B

8.54

8.92

Control

8.20

8.30

On this section of the scale, Experimental Group B scored higher on
the pre-test than the other two groups scored on either the pre-test or
the post-test and then increased their scores nearly one-half of one

point.
This could perhaps indicate that student teachers, after having
nursery school experience, become more adept at handling aggression
toward themselves.

This, too, can only be speculative, however.

Attitudes toward aggression toward other children
Table 11 presents scores on the scale to determine attitudes toward

children's aggression toward other children.

Table 11.

Means of pre-test and post-test attitude scale scores of
experimental and control groups on attitudes toward aggression toward children

Group

Pre-test

Post-test
8.16

Experimental A
Experimental B

7.30

8.30

Control

7.60

7.90
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The largest gain in s cores on any of the six areas tested was made
by Experimental Group B on the section testing attitudes toward aggression

toward children .

One complete point was gained by this group.

The

control group's mean s cor e ro s e slightly, but not nearly so much as the
experimental group.

One possibility accounting for this rise in score could be that as
the student teachers gain experience in working wi th children they are
better able to know what techniques work best in handling ch ildren' s
aggression toward other children.

In the nursery school they are often

confronted with children's aggression and they must deal wi th it.
Inc rea se d experience may have improved their scores in this area as a
result of increased confidence in their own ab ility to handle situations

of this kind or of greater unde rstanding of such behavior .

Total attitude sca le scores

Table 12 shows total atti tude scale scores on the pre-tests and
post-tests of the three groups used in the study .

Table 12.

Total pre-test and post-test att itude scale mean scores of
experimental and control groups

Group

Pre-test

Experimental A

Post-test
49.58

Experimental B

48.00

50.00

Control

48.10

48.60

Both Experimental Group B and the control group scored about the
same on the pre-test.

Experimental Group B increased its sco r e by two
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points to a score about the same as the other group that had nursery
sc hool experience, Experimen tal Group A, while the control group i ncrease d
its score by onl y one-ha l f of one point.

Changes in these scores,

though small, may ind icate that the experience of student teaching in

the nursery school changes students' attitudes toward chil d aggression
and depend ency in a dir ection which suggests a greater ability to find
more acceptable method s of control of children when the children manifest
aggressive or dependent be havior.
The material pres ented in Table 12 helps answer the three questions
wi th which this study was concerned :
1.

What are the a ttitudes of child development laboratory student

teachers toward child aggression and dependency before having the
experience of teaching in the laboratory?

Generally, the student teachers have quite favorable att itudes
toward child aggression and dependency before the experience of student
teaching in the nursery school .

This is indicated by the high initial

scores on the attitude scale and may, in part, be attributed to the courses,

particularly those dealing with guidance, which are prerequisites to the
nursery school studen t teaching experience.

It is interest i ng to note

that when the attitude scale was given to a beginning child development
class the scores had a much lower range and a lower mean score than any

of the three groups used in the study.
class was 45 . 40.

The mean score of this beginning

When thi s is compa r ed with the scores of the experi-

mental and control group s, the indication is that the attitude scale

probably is a reliable test of attitudes towa rd child aggression and
dependency because mean scores are higher for students who have had more
education in child development and the scores continue to rise as a
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result of nursery school student teaching.
2.

Do student tea c he rs' attitudes toward child behavior change as

a result of student teaching in the laboratory?
Within the limits of this research, student teacher attitudes

toward child aggression and dependency tend to change as a result of the
student teaching experience.

3.

If changes in attitudes do occur, what is the nature of the

change?
The nature of the change in attitudes appears consi sten tly to be in
a direction of more understanding and acceptance of childrens' behavior,

with more positive attitudes toward children and method s of guiding and
controlling children's aggression and dependency.
scores in this study were small.

Changes in students'

This appears to be a result of the

extensive background in child development and child guidance of all
students who participated in the study.

It i s probable that beginning

students, who scored lower, would respond to the student teaching

experience with greater changes in scores.

Individual Evaluations of Student Teachers

In an effort to r elate changes in scores on the attitude scale on

the pre-te st and post-test to actual behavior in the nursery school a
discussion was held with the head teacher s of the nursery school groups
and with the he a d of the Department of Family and Child Development .

An

evaluation of each student teacher in Experimental Group B was obtained.

Experiment al Group B was used because the subjects had had a pre-test
and a post-test.

Also, because they did student teaching during Winter

Quarter, during the time of the study, it was possible to get more
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accurate ratings of their wo rk in the l aboratory.

The total scores of

individual students appearing in Tables 2 and 3 are used with the evalu ations by the head te achers and the department head to compare each
individual student's educational growth and the grades he received in
the two courses with his scores on the attitude scale.

It must be

remembered that these evaluations are complete ly subjective and are only

the opinions of the head teachers who worked with and graded the student
teachers and of the head of the department who based his opinions on
observations of the student teachers in the nursery school.

Subject A
Student teacher A scored forty-seven on the pre-test and forty-eight
on the post-test, an increase of only one point.

She received B's in

both the student teaching course and the nursery school methods course.

This person was a teacher who did well in the nursery school.

She did

wha t she thought she was expected to do, but didn't make any discernible
growth i n her abili ty to work with children or in her own self-understanding.

Her scores on the at titude sca le were fairly good and her

work in the nurse ry school was perhaps comparable, good, but \vith nothing

outstanding one way or the other.

Subject B
This teacher obtained a score of fifty on the pre-test and droppe d
one point to a forty-nine on the post-test .
courses.

She obtained B's in both

This teacher was a quiet-type person who had a difficult time

entering into situations, espec ially into trouble areas.

She remained

alert to disruptive situations, but rather than stepping in to handle a
problem, she found ways to evade the situations.

Most situations she
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handled as s he thought s he sho uld r a ther than as she really felt.
was probably related to her pe rception of her own self.

This

To her goodness

meant being quiet , ni ce, c le a n , and so on, with as little show of negative
feelings and emotions as poss ible .

This was a teacher, however, who

seemed to gain insight i nt o herself in the nursery school situation.

In

group discussions she was abl e to talk about her feelings and was able
to deal with them .

The nur s ery s choo l helped this teacher in her growth

in her own self-underst anding, but because of her own needs, she gained

relatively little insight into children.

Subject C
A score of fifty on the pre-test was increased to a fifty-one on
the post-test by Student Teacher C.

This teacher received an A in the

nursery school student teaching course and a B in the nursery school
met hod s course.

Th i s teacher entered the student

with an outstanding ab ili ty to work with children.

teaching situation

She had an under -

standing of childr en and a confidence in herse l f before she entered the
nursery school and this feeling of confidence was apparently sense d by

the ch ildren.

They enjoyed her and she enjoye d them.

ability to let herself go and be herself.

She had a happine ss a nd a

goodness about her that the children enjoye d.
somewhat unexpec ted, however.

She had a real

This natural ability was

In a previous course in guidance which

involved participation in the nursery school, she left the impression

tha t she over did things--sang t oo fast, talked too loud, tried too hard.
This difference can partially be accounted for in the difference in the
role of the student in the guidance c l ass who is expected to take a more

subm i ssive role and not control the situation and the role of the studen t
te ache r who must control many s itu a tions.

This tea c her fit the student
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teaching role very well, but not the more submissive role of the guid ance
class.

Though good from the start, she was able to strengthen her

enjoyment of children.

She had an opportunity to respond to children

and strengthen her confidence, and she learned to work with children of
this specific age group.

Subject D
Student Teacher D increased her score on the attitude scale by three
points from forty-eight to f ifty-one.

She received an A from the student

teaching course and a B from the nursery school methods course.
score and good grades are ind icative of her ability.

The high

She came into the

nursery school situation with good insight into children, but s till

through the experience, she learned many things.

In addition to her good

insight into children's needs, she had an ability to do something about
them.

Her real strength as a

teacher was in her confidence and ability

to meet and deal with troublesome situations and to handle more difficult

children .

She was, in the words of her head teacher, "fun to have

around , II

This applied not only for the teachers, but for the children

as well.

She was able to talk about things that happened in the nursery

school and her feelings toward them.

She had an insight into the feel-

ings of the other teachers and throughout the quar ter was able to further
gain insight into herself.

She was able to plan and carry out activities

well.

Subject E
The highest increase in scores made by any of t he subjects was made
by Student Teacher E.

She began with a low score of forty - seven which

was increased to the highest score of fifty-three, a gain of six point s.
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She received two B's in the nursery school courses.

The change in scores

of this teacher was indicative of the progress this teacher made during

the quarter.

She came into the nursery school with a poor background as

far as grades were concerned.

The poor background was not known by her

head teacher until after the end of the quarter and, upon learning of it,
the head teacher was quite surprised because the student teacher did such
a good job in the nursery school working with the children.
to plan and carry out activities well.

She was able

Her growth in the nursery school

was in her greater perception of her own self and in her increased ability
to mee t and deal \vi th mos t si tuations, including the mos t toubl esome.
To those who knew of her previous background, this teacher shmved more

progress than was anticipated.

Subject F
Scores on the pre-test and post-test of Subject F remained the same
at forty-nine.

She received B's in both courses.

This student was one

who was ve ry easy-going and never showed anger, even when she became

upset.

The nursery school situation helped her learn things about herself

and her own feelings.

She made some growth in handling chi ldren, but

this was mostly by increasing her confidence in her own ability to do

things and handle children.

Subject G
Student Teacher G increased her score from forty-eight to fifty-two.
She received two A ' s i n the two courses.

Both the grades and her increased

score indicate the growth that this teacher made during the quarter.
went into the nursery school with little apprecia tion for children and
at first was quite frightened by them .

By the end of the quarter, she

She
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felt good about the sit uation, and felt comfortable around children
instead of being afraid o f them.

She found that she could relate to

children, appreciate them, a nd enjoy them.

Her growth appeared not only

in an increased under stand i ng of herself, but also in an ability to work

with children successfull y , and to work with other teachers .

She still

feels uneasy with new children, but increased experience with children

should be able to ameliora te this insecurity.

Subject H
Even though she had had a considerable amount of previous experience
in work i ng with children, Case H scored only forty - six on the attit ude
scale and increased the score by only one point to forty-seven .
received two Bls in the two courses.

She

The scores for this stu dent also

indicate generally her ability as a teacher.

She functioned well in the

nursery schoo l , planned and ca rried out activi ties well, handled most
situations properl y, but didn't show any remarkable strength or growth.

Sub jec t I
This studen t teacher scored high on both the pre-test and the posttest with a score of fifty-one on each of them.
the courses.

She receive d two Bis in

This teacher had, according to her head teacher,

started to grow in her quiet way. "

and was well-liked by the chi ldren.

II

rea ll y

She was a quiet and sincere pe r son

Her nursery school experience

helped her to learn a lot abou t children, herse l f, and the other s t udent
teachers who worked with her.

Subject J
Case J was the only male in the group of stude nt teachers.

His

scores increased from forty-six to fifty and this, too , is an indication
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of his growth.

He received B's in both courses.

This man went into lhe

nursery school situation fearfu l, apprehensive, lacking confidence , and
wondering why he was there.

He started from a weak position, but moved

to gaining confidence in himself and his ability to work with children.
He grew more aware of t he children and their needs, and as the quarter

progressed he grew steadily less apprehensive about the children.

His

head te acher felt that the experience helped him learn about himself.
Even though he had a feeli ng of being alone as a man in a situation
primarily oriented to female teachers, the experience meant a great deal

to him.

Subject K
This teacher made a good gain in the scores on the scale from
forty-seven to fifty-one.

She received two A's in the two courses.

Both the grades and the increase in scores tell of this teacher's real

ability to be with children.

She was a person with an immense ability to

let herself go and enjoy an experience wi th children.

She was a stable

person before she entered the nursery schoo l in terms of se l f-understand-

ing, and this quality and feeling of self and being her own self made it
easy for her to be with children

Her greatest area of growth was in

learning techniques of handling children.

She could have fun with the

children in making them do or not do things.

She was aware of the group

as a whole and could get along \,ith the children individually.

She was

flexible, uninhibited, and really enjoyed hersel f .

Subject L
This teacher dropped two points from a fifty-one to a forty-nine on
the attitude scale.

She received a B in the student teaching course and
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a C in the nursery school methods course.

This was a teacher who didn' t

progr ess as some would have expec ted her to.

for by the outside pressures she faced.

This may have been accoun ted

She pl a nned activities wel l but

executed plans and followed through poorly.

She was involved in extra-

curri cular activities and family problems which left insufficient time

for nursery school .

She had difficulty adjusting to the nursery s chool

situation at first .

In some areas she func ti one d on a high level, such

as rhythm and music experiences, but she had a tendency to avoi d troublesome s itua tion s; she r etired into safe places and se ldom moved out of

them.

During the quarter she gained some self insight, bu t the problems

she faced apparently preven ted substant i al personal growth.

Subject M
This st udent made less progress than the others, although her
incre ase in scores from forty - four to forty-nine shows a gain.

She

received a C grade in the student teaching and a B in the method s cour se.

She did fairly we ll, but seemed to have too much concern for her s elf .
She started out wel l , but then took the at titude that she didn't care.
She made the comment that this experience left her cold.
made her nervous and left her at loose ends .

She didn't seem to enj oy

a situation as unstructured as the nursery school.

rather than meeting them.

The childre n

She avoided situations

Her knowle dge of guidance was favorable, but

she didn't apply this knowledge we l l.

She didn't make progress as a

teacher, but did appear to grow in her own se lf-understanding.
General l y, the attit ude scale scores tend to indicate the quality of
the performance of the student teachers.
higher were usua ll y the stronger teachers .

Those students who scored
Those whose scores had the

most change showed the most grow th during the quarter in self-underst a nding

47
and ab ility to wo rk with children.

Students whose scores remained

unchanged or dropped showe d the least growth and those who scored l ower
were usuall y the weaker teachers.

The subjective ratings made by the

head teacher s seems to support the findings of the test scores and may,
in some way, lend some vali dity to them.

SUMMARY AND CONCLUSIONS
A child development laboratory in a university is justified only in
its ability to contribute to the education of college students and serve
the children enrolled in it.

Students beginning their studies in child

development participate in the laboratory through observation.

Advanced

students use the laboratory for their student teaching after a series of
courses in child develo pment and guidance.

Att itudes toward child

behavior are formed during the study of theories and these attitudes may
change or be reinforced as a result of nursery school student teaching
experience.

The problem o f this study has been to determine what change in
attitude toward child aggression and dependency take s place duri ng
student t eac hing in the nursery school.

The study has been concerned

with the following questions:
1.

What are the attitudes of child development l abo rator y student

teachers toward child aggression and dependency before the experie nce

of teaching i n the laboratory?
2.

Do student teachers' a ttitudes toward child behavior change as

a result of studen t teaching in
3.

the l ab oratory?

If changes in a ttitudes do occur, \olhat is the nature o.t the

change?
An a ttitude scale of e i gh teen questions was developed to determine

at titudes toward six areas of child behav ior.

These areas were (a)

dependency on parents, (b) dependency on teachers, (c) dependency on
other children, (d) aggression toward parents, (e) aggres sion toward
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teachers, and (f) aggression toward other children .

The scale was r ate d

on a three-point continuum with high ratings indicating understanding of
causes of childrens ' behavior and positive attitudes toward it, and low

ratings indicating lack of unde rstanding and negative attitudes.
Two experimental groups and one control group were used in this

study.

Experimental Group A's purpose was to determine whether a pre-

test would effect scores on a post-test.

The subjects in this group

replied to the attitude scale at the end of Fall Quarte r after their
student teaching experience in the nursery school .

The purpose of

Experimental Group B was to determine the change in attitude scores as a

result of student te aching in the nursery school.

This group was given

the attitude scale at the beginning of their nursery school experience
Winter Quarter and again at the end of the quarter when they had finished
their nursery school student teaching.

The control group's purpose was

to determine whether attitudes changed over a period of time when the

subjects did not have the child development laboratory student teaching.
The control subjects were given the sca l e a t the beginning and end of
Winter Quarter and had taken the courses which were pre-requisites to

the student teaching, but had never had the student teaching e xperience.
Because of the small number of subjects no definite statements can

be made as specific findings of the study.

Changes in scores on the six

areas tested were not sufficiently great to make any conclusions from
them; however, in total scores Experimental Group B's scores improved by
two points, whi le the control group's score increased only one-half of

one point indicating that the nursery school experience modified attitudes
in the direction of making them more positive and understanding.

Students

beginning their studies in child development scored considerably lower
on the test than those whose background qualified them for the student
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teaching experience.

This suggests that the student teaching experience

tends to reinforce attitudes resulting from earlier study about child
development and child guidance.
A discussion was held with the head teachers and department head
and individual evaluations of the subjects in Experimental Group B were
made.

By comparing indiv idua l achievement with scores on the attitude

scale, it was found that generally the attitude scale scores tended to
indicate the quality of the performance of the student teachers.
students who scored higher were usually the stronger teacher s.

Those
Those

whose scores changed most showed the most growth and those whose scores

remained unchange d or dropped showed the least growth.

Students who

scored lower were usually weaker teachers.

Conclusions

The conclusions of this study answer the three questions with which
the study was concerned.

1.

Generally child development laboratory student teachers have

favorable attitudes toward child aggression and dependency before the
experience of student teaching in the nursery school.

2.

Student teachers' attitudes toward child behavior tend to

change or be reinforced during the time they are in the nursery school
as a result of the student teaching in the laboratory.
3.

The nature of the change in attitudes is in the direction of

being more understanding and accepting of children's behavior and toward
more positive attitudes tmoJard children.

Sl
Suggestions for Fur ther Research
Student teacher s in a nursery school are subjects for further
research and there are many asp ects of their experience that could and
should be studied.

A compar i s on between student teachers' actual

behavior in the nursery school and their scores on an attitude scale

such as the one used in this study coul d be made.

This could be done by

using observations of t he student teachers as they work with children
and comparing these observation ratings with scores on the attitude

s cale.
~vo

factors learning situations we r e affec ting the attitudes of the

studen t teachers used in this study, the laboratory experience of student
t eaching and actually working with children and the experience of
participating in a class concerned with nursery school curriculum and

method s.

Further research could determine whether the change in

attitude was due to the laboratory experience or the classroom experience.

The sampling for this study was smal l and limited to one setting.
Further r esearch

needs to be done using a l arger number of student

teachers.

Studies of changes in attitudes resulting from classroom study
rather than the laboratory experience need to be made.

A study such as

thi s could be made using students in such cour ses as chil d deve lopment ,
psychology, education , and sociology at various points of educational

progress.
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APPENDIX A

ATTITUDE SCALE

General Information:

Name___________________________________
Age ________ Male ________ Female ________ Married________ Single___________
Ages of children:

Boys ________________ Girls ___________________________

Ages of brothers and sisters:

Brothers ___________ Sis ters _____________

Give any experiences you have had in wo rking with children other than
in the nursery school, i.e., c hurch) baby-sitting, etc, _________________

Follow ing are situations that might occur in the nursery school.

After

each situat ion are various responses that you might make to the behavior
described. For each situation, check one response which you feel woul d
be closest to your way of meeting the situation.

When a child enters the nursery schoo l hi s mother may s t ay as long
as he needs her. Usual l y the mother stays a few days and then the child
is ab l e to stay by himself. One chi ld , howeve r , doesn ' t fee l that he can
l e t his mother go . Each day she comes with him and, if she attempts to
l eave, he cries or threatens to cry.

What wou ld you do?

Ignore his protests and have the mother leave anyway because the
child will soon become fascinated by the nursery school activities

and forget his mother.
Eventua ll y give the child a choice.

Let him decide whet her he

would rather come to nursery school and stay without his mother or

stay at horne "ith her.
Fee l that he is too young for nursery school and take him out for
awhile.
Have the mother around where the child has access to her, but not
in the nursery school room.

Tel l him tha t he must
Have the mother leave
that she will be back
she would.
Let the mother handle
better than you do.

be a big boy like the other childre n.
for a short time each day explaining to him
and then make sure she return s when she sa id
the situat io n because she knows her child

Do whatever things are necessary to make the child feel more secure.

Have the mother sit quietly i n the background where the child can see
her and then slip out when he is happily busy and not looking at her .
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It is early in the year in the nursery school. A boy in his fir st
year at the school is very dependen t upon one of his older neighborhood
friends who has been in the nu rsery school before. The younger of the
two follows the older everywhe re and will not attempt to play with o t hers,
nor will he begin anything on his own. What would you do?
Try to gain his confidence and friendship and get him to build a
relationship with you and then bring other children into your
relationship .
Try to encourage him to play wi t h others, but not push the issue,

hoping that time will take care of the matter.
Attempt to get his interest at every opportunity.
- - Separate the two so the dependency will not grow worse.
Give the younger as many opportunities as possible to do
himself.
Talk to his mother and see what she could do to help the
Tell him he must learn to play with others.
Use many ways of making him feel important with the idea
that when he is ready to advance, he wi ll, but not until
ready .
Allow them to play toge ther until the younger feels more

things for
situation.
in mind
he is
secure.

Inside, several children are playing in the water in the water trough.

One child begins pouring water on the floor and you tell him to keep the
water in the trough.

Instead of doing as you say, however, he picks up a

cup of water and throws it at you.

What would you do?

Say to him, "You threw the water at me because you we r e angry when

told you to keep the water in the trough. Now let's mop i t up."
____ Ignore him and mop up the water yourself .
_ _ Make him get the mop and help him mop up a ll of the water he has
spilled.
Ask him why he threw the water at you.
- - Say, "That's enough of that. Now let's get a mop and I'll help you
- - wipe it up."

Make him leave the wa ter play area and tell him he must play by him---- self.
Try to find out the reasons for this chi ld's behavior before doing
anything.
Tell him to be a big boy and not throw water anymore.
Say to him, "I'll let you throw water at me."
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A group of children is playing together in the playhouse area.
Another child has attempted to ente r their play, but each time he has
tried the group has rejected him. The child comes to you, saying,
"Make them let me pl a y ." What woul d you do ?
Tr y to find the reasons fo r the group's rejection of the child.
Tell the group of children that they can 't play i f they won't let
the other child play.
Encourage the chi ld to make his own way into the situation and let
the children settle it themselves.
Tell the child t o get a new toy and ask the children i n the group if
he could pl ay with them and bring the new toy .
Try t o find something abou t the child which the other c hildr en wi ll
accept him for.

Show the children something that the child could do in helping them.
Take the child to the area and tell the other children to let him
play .
Go to the group and introduce the c hild as a new cha racter.
Tell them that in nursery school everyone ha s to share.

A numbe r of children are playing in the
ne arby watching them. Two children suddenly
that both of t hem wan t . In anger, one chil d
the other who immed i a tel y cries. What would

sandpile. You a r e standing
begin to fig ht over a toy
throws sand into the f a ce of
you do ?

Try to ge t the children to agree on which one will play with the toy
first and which one l a ter.
Not make a big scene about the sand-throwing because it was a reaction
to a building frustr a tio n.

Ask the ch ild who threw sand if he thought it hurt the child when he
threw sand in his face.

Step in and stop the sand - throwing and confor t and console the crying
child.
Tell him that i f he cannot leave the sand in the sandbox, he will have
to play somewhere else.
Talk ca lml y to the children and ask the one child i f he was sorry.
Help the child underst and that it hurts when sand is thrown in one's
face and serious damage may result .

Let the punishment of see ing the other chi ld cry be punishment enough.
Throw sand into the f ace of the child who threw sand so he woul d
know how i t feels.
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A child , accompanied by his mother, has brought a toy to nursery
school. While his mother is sti ll the re you tell him that he wil l e ither
have to l eave the toy in the office or send it home with his mothe r. His
mother takes the toy away from him and he retaliates by hitting her . Wha t
would you do ?
Bring a toy from the nursery school and get his atten tion away from
---- the toy he brought f rom home.
Let him keep the toy that da y and then tell him not to bring it
aga in.

Motion to the mother to get the toy out of sight and try to i nterest
him in other things.
Tell the child that he must love his mother, not hit her.
Ask the child what he wou ld like to do with the toy--leave it i n the
offi ce or l et his mothe r ta ke it home with her .
Tell the child to hit the punch ing bag i nstead of his mother.
Tell him that this is not how a gentleman acts in nursery schoo l.
Ask him if he would like to come in and see the nursery school toys.
Say to the child, "I know that you are angry because you cannot have

the toy , but maybe we can fi nd some other toy for you to play with."

One child has no difficu l ty putting on his coat, boots, and other
outdoor clothing during the midd le of the day; however, when it i s time
for his mother to come he refuses to put them on until she comes in and

helps him .

What would you do ?

Have the child put his things on we ll i n advance of his mother's
coming and play outside unt il she comes.

Have the mother wait until the other children have gone, then tell
him that maybe she got so tired of helping him that she decided to
wait long enough for him to get ready when she came.

____Tel l him to be a big boy like the other children.
Put his clothes on for him.
Suggest that the mother let him do it himself with her encouragement.
Put him in another section of the room until he is willing to cooperate.

Let him wait each day for his mother to help him.
Hope that in time he will stop this behavior.
Make a game out of putting the clothes on.
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One child in the nur s ery school is quite withdrawn and seldom makes
a ny effort to enter the play of other chi ldren or join in any activity of
the group unless specifically asked by a teacher. He spends much of his
time just watching other children at play unless a teacher encourages him
to join the group . He further displays his dependency on the teachers
by asking them often to read to him, another activity which takes up much
of his time. What would you do?
Ask him why he won't play with the other children.
Quit encouraging him to join i n because sometimes he doesn't r espond
---- to your suggestions.

Make an effort to find out why this child is so dependent on teachers
- - and doesn I t join in group activities.

Feel that this may be a situat io n where the child is not yet ready
for social contacts with other chil dr en and just l et time take care
of the matter.
Continue to respond to his demands that you spend so much time

re ading to him .
Quit reading to him.
---- Spend as much time as possible wit h this child in an effort to give
him an opportunity to build a war m relationship with an adult before
forcing him to rel a te to children.
Fee l that this child needs help in developing his social ca pabilities
and think of methods to encourage him to relate more with other
people.
Cont inue to encourage him to jo in i n group activities.

A child is especially engrossed in his painting when his mother comes
early to take him home. She tells him he must hurry. He turns and shouts,
"I don't wan t to go!

at her.

I want to stay here! "

and attempts to throw paint

What wou ld you do ?

Feel t hat it serves the mother right for coming early and trying to
make him hurry.
Tell him to be nice to his mother.
---- Another time, find out what days the mother will come early and plan
- - the activities so this child will be ready to go when the mother comes.
Tell him that you know he wo uld like to stay, but his mother is in
a hurry .
Te ll him that he will have to keep the paint on the paper and in the
conta iners .

Tell him that this isn't the way a big boy acts.
Ask the mother if she could wa it until he has finished his painting.
Take him away from the painting and start getting him ready to go .
Let the mother handle the s it uat ion.
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Some of the children have taken off their shoes and, because it is
nearing time for them to go home you tell them that they will have to put
them back on.

One child says, "I won 't put them on unless you help me."

What would you do?
Say, "Oh, I'll bet you don't even know how to put your shoes on.

11

Sit the child down and put his shoes on him.
Help him, but let him do as much as he can by himself .
Say, "I'll put one on and you put the other on,

II

Tell him that you will tie them if he puts them on.
Say to the chi ld , "I'll help you as soon as I have a minute. See i f
you can put them on all by yourself while you are waiting for me."
Say, nyou put those shoes on and put them on right now."

Fi nd out if this child really does need help.
Tell him you will not help him because he knows how to do it himself.

One child in the nursery school ha s a very difficult time making
decisions.

Whenever a situation occurs in which he is forced to make a

decision, he tries to get anothe r child to tell him what to do .
would you do?

What

Tell him to make his own decisions .
Try to find out why this child feels so dependent on others.
Try to assure the child that he will not be punished for doing as
he wants to do .

Ask him specifically when no one else is around what he would like
- - to do about a certain situation.
Be aware of, but not anxious about, his inability to make decisions

with the idea t hat he will gain more se l f-confi denc e as he fee l s
more secure in the nursery school.
Reward him in some way whenever he does decide something for himse lf.

Just let the other children make his decisions for him.
Give the child as many opportunities as possible to make decisions.

Tell him he must be a baby if he can't make up his own mind.
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One child is pulling others in a wagon. Another child, riding a
tricycle bumps into the back of the wagon, knocking down the child pulling
it. Yo u re primand the child on the tricyc le. He immediately starts
kicking and hitting you) shouting, "I ha te you, I hate you!"

What

would you do?
Reflect his feelings back to him by saying, "I know you are angry ,
but I can't let you hit me ,"

Say to the child, "That is okay i f you hate me, but you must not run
into the other children and hurt them."
Just let the child go because tryi ng to talk to him would be useless
in his angered state.

Try to get the situation back to normal by asking al l of the children
involved to join in some other activity.

Let him punch on the punchi ng bag .
Ask one of the other teac hers to deal with him so that both of you
could have a chance to ca lm down.

Sto p his hitting and kicking by physically holding him down .
Take him away fro m the rest of the group and try to ca lm h im down
by sof tly talking to him.
_ _ Exp l ain to him that he cou ld have hurt the child who was pull ing the
wagon.

Several children have been d i ligentl y building a block house for
quite some time. Suddenly another child runs to the block area and
knocks down the house, then runs away.

What would you do ?

Have the child help the other children rebuild the blocks.
Separate him from the group until he can treat the other children
bette r.
Wait until he is building with the blocks sometime, then knock them
down so he will know how it feels .
Tell him that he must no t knock down the blocks of other children.
Igno re the child and let the children handle it themse lve s.
Try to find out why the ch ild acted ' i n this way.
Quietly stop him and t e ll him that the other childr en don't like to
have their blocks knocked down.
Take him outside to le t him wear off his excess energy.
Interest him i n something else .
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A child who ride s in a car pool never has any problems coming to
nursery school except when it is his mother's turn to drive and on those

days he clings to her and has a very difficu lt time letting her go.
What would you do ?
Have the mother leave anyway with the idea that as soon as the child
gets into the nursery school he will be all right.
Tell him that if he is not a good boy she might not come back .
Ignore the child's be havior.
Tell the mother to try to make arrangements so she doesn't ever

bring the children to nu rsery schoo l .
Let the child make a de cis ion--either he can stay at nursery school
wi thout his mother or go back home with her.
Ask the mother to stay with the child unt il he can let her go.
Let the mother de cide how to handle the situation.
Have the mother stay with the child until he is playing and then
leave after g1v1ng him a ki ss and telling him she'll be back later .
Talk to the mother to try to determine reasons for this child's
behavior.

Two children in the nursery school appear to be very good friends
in that they pl ay together constantly. One child, however, is constantly
telling the other what to do. Actual l y they are quite dependent upon
each other--one to have someone to tell him what to do; the other to have
someone to give orders to. What would you do ?
Just let the situation continue as it is.

Encourage them to let other children jo i n in the ir play.
Encourage each of them indiv i dual l y to play wi th other children.
Feel tha t no problem exists.
Separate them so they wil l become less dependent on each other .
Take advantage of a day whe n one of them is absent to introduce the
o t her into a new group play situat ion.

Put them into situations where they must play roles just the
opposite of what they have with each other.
Tell them they must learn to play with other children.
Feel little concern and let time take care of the proble m.
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Some of the c h ildre n are in the waiting room waiting to be che c ked
by the nurse. One child , "ho has not ye t been checked, runs into the
nursery school. His mothe r follows him and when they return she is
holding him by the arm and he is kicking and shouting, "Leave me alone."
What would you do ?
Tell him that if he can't behave he will have to go back home wi th
his mother.
Say to him, "You are really anxious to get into the nursery school
today, aren't yo u? But you need to be checked first. 1I

Disregard the chil d ' s behavior and tell him to s tand in line for
the nurse to check him.
Tell the child tha t his mother won't love him if he doesn't behave.
Try to find out why the child i s acting this \olay before doing
anything.
_ _ Quietly stop him a nd tell him that it hurts his mother when he kic ks
her .
Tell him that you know he is angry , but he must wait until he is
checked before going into the nursery school.
Tell him to tell his mother he's sorry .
Quietly but firml y pick the child up and take him away from the
group until he has quieted down.

After paint ing, a child has taken off his apron and thrown it onto
the floor . You tell him to pick it up and put it where it belongs. He
r etorts by shouting, "You can't boss me!!!

What would you do?

_ _ Say) "I am not trying to boss you .
you must do in nursery school. 'I

just want you to know what

Ask him who can boss him.
Ignore him and pick up the apron yourself.
Take him away and tell him he has to play by himself.
Say , "Yes, I can boss you; I am your teacher."

Se parate him f rom the other childr en un til he can thi nk about having
respect for equipment and teachers.

Try to find out why this chi ld acted as he did.
Say , "Can you boss yourself and tell yourself to put the apron where
it belongs, or shall I help you put it away?"
Say , "It makes you angry if you think someone is tryi ng to boss you ,
doesn't it? You feel like being l eft alone. We will leave the
ap ron there and you hang it up when you feel like it before we go
home.

II
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Two chil dren are playing on the slide. At the top one child pushes
the other down the slide. The child who was pushed runs to you crying,
"Teacher he keeps pushing me," What would you do ?
Suggest that he tell the other child that he doesn't like to be
- - pushed.
Ask him if he had been bothering the one who pushed him by saying ,
rrDid he have a reason to push you?"
Tell the children that they're too big to fight.
Ask them if they could figure out a way so they could both slide.
Tell them they will both have to get off the slide.
- - Ask the child who pushed why he pushed the other child down the
- - slide.
Tell him to go back to the slide; then wait to see if they can
solve the problem themselves.
Feel that this child needs help in handling situations on his own
and think of ways to help him do this .
Tell him to solve his own problems because you don't like tattletales.

====

APPENDIX B

RATING OF ATTITUDE SCALE

Dependency on Parents

When a child enter s the nur sery sc hool his mother may stay as long
as he needs her. Usually the mothe r stays for a few days and then the
child i s able to stay by himse lf. One child, however , doesn't feel that
he can let his mother go. Each day she comes with him and, if she
attempt s to leave, he cries or threatens to cry.

What would you do?

_3___ Have the mother around where the c hild has access to her, but no t
in the nursery school room.

__3__ Have the mother leave for a s hort time each da y explaining t o him
that she will be back and the n make sure she returns "hen s he said
she "auld.
3
2

Do whatever thi ngs are necessary to make the child feel more secure.

Eventually give the child a choice.

Let him decide whether he "auld

rather come to nur s ery school and stay without his mother or stay

at home with her .
_2___ Let the mother handle the situation because s he knm,s her c hild
be tter than you do .
_2___ Feel that he is too young for nur sery sc hool and take him out for
awhile.
_1___ Ignore his prates ts a nd have the mother leave any\vay because the

l
1

child will soon become fasc inated by the nursery school activities
and forget his mother .
Tell him that he must be a big boy like the other children .
Have the mo ther sit quietl y i n the background where the child ca n
see her and then slip out when he is happily busy and not looking
a t her.

One chil d has no difficulty putting on his coat, boots, and other
outdoor cloth ing during the middle of the day; hm,ever, when it i s time
for his mother to come he refuses to put them on until she comes in and

help s him.

What would you do ?

_3___ Have the child put his things on wel l i n advance of hi s mother's
corning and pla y outside un til she comes.
Suggest that the mother let him do it himself "ith her encouragement.
3
-3--- Make a game out of putting the clothes on.
Put his clothes on for him .
2
Let him wait each day for his mother to help him.
2
Hope that in time he will s top this behavior.
2
_1___ Have the mo ther wait until the other children have gone, then tell
him that maybe she got so tired of helping him that she decided to
wait long enough for him to be ready when she came .
____ Tell him to be a big boy like the other childre n.
_1___ Put him in another section of the room until he is willing to cooperate.
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A child who rides in a car pool never has a ny problems coming to
nursery school except when it is his mother ' s turn to drive and on those

days he clings to her and has a very difficult time letting her go.
woul d you do?
3
3
__3__
__2__
__2__
__2__

What

Ask the mother to stay with the chi ld unt il he can let her go.
Let the child make a decision -- either he can stay at nursery school
without his mother or go back home with her.
Have the mother stay with the child until he is playing and the n
leave after giving him a k i ss and telling him she'll be back later.
Have the mother leave anyway with the idea that as soon as the child
gets into the nursery school he will be all right.
Let the mother decide how to handle the situat ion.
Talk to the mother to try to determine reasons for this chi ld's
behavior.

_1_ Tell him that i f he is not a good boy she might not come back.
1
Ignore the child's behavior.
1

Tell the mother to try to make arrangements so she doesn ' t ever

bring the children to nurse ry school.

Dependency on Teachers

Two children are playing on the slide. At the top one c hild pushes
the other down the slide. The child who was pushed runs to you crying,
"Teacher, he keeps pushing me . "

What woul d you do?

_3_ Suggest that he tell the other child that he doesn't like to be
pushed.
__3__ Te l l him to go back to the slide; then wa it to see i f they can
solve the problem themselves.
_3_ Fee l that this child needs help in handling situations on his own
and think of ways t o help him do this.
_2_ Ask him if he had been bothering the one who pushed him by s aying ,
1'Did he have a reason to push you?"

_2_ Ask them if they could figure out a way so they could both slide.
_2_ Ask the child who pushed why he pushed the other child down the
slide.
Tell the ch ildren that they're too big to fight.
1
- I - Tell them they wi l l both have to get off the slide.
Tell him to solve his own problems because you don't like tattleI
tale s .
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Some of the children have taken off their shoes and, because it is
nearing time for them to go home you tell them that they will have to
put them back on. One child says, "1 won't put them on unless you help
me.

II

3
-33
2
2
_2_

What would you do ?

Help him, but let him do as much as he can by himself.
Say, "I 111 put one on and you put the other one."

Find out if this child really does need help.
Sit the child dO\m and put his shoes on him.
Tell him that you will tie them if he puts them on.
Say to the child, "1' 11 he Ip you as soon as 1 have a minu te . See
if you can put t hem on all by yourself while you are waiting for me."

_1_ Say, "Oh, 1'11 be t you don r t even know how to put your shoes on."
1
Say, "You put those shoes on and put them on right now,"

1

Tell him that you will not help him because he knows how to do it
himself.

One child in the nursery school is quite wi thdrawn and seldom makes
any effort to enter the play of other children or join in any act ivity
of the group unless specifically asked by a teacher. He spends much of
his time just watching other chil dren at play unless a teacher encourages

him t o join the group. He further displays his dependency on the teachers
by asking them often to read to him, another activity which t akes up
much of his time. What would you do?
3

Make an effort to find out why this child is so dependent on teachers

- - and doesn't join in group activities.

_ 3_ Spend as much time as possible with this child in an effort to give
him an opportunity to build a wa rm re l ationship with an adult before
forcing him to relate to children.

_3_ Feel that this may be a situation where the child is not yet ready
for social contacts with other chi ldren and just let time take care

of the matter.
__2__ Feel that this child needs help in developing his social capabilities
and think of methods to encourage him

to relate more ~"ith other

people.
_2_ Continue to encourage him to join in group activities.

_2_ Continue to respond to his demands that you spend so much time
reading to him.
_1_ Ask him why he won't play with the other children.
1
Quit encouraging him to jo in in because sometimes he doesn't
---- respond to your suggestions.

_1_ Qui t reading to him .
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Dependency of Other Children

It is early in the year in the nursery school. A boy in his first
year at the school is very dependent upon one of his older neighborhood
friends who has been in the nursery school before. The younger of the
two follows the older everywhere and will not attempt to play wi th others,
nor will he begin anything on his own. What would you do?
__3__ Try to encourage him to play with others, but not push the issue,
hoping that time will take care of the matter.
_3_ Give the younger as many opportunities as possible to do things for
himself .
Allow them to play together unti l the younger feels more secure .
3
--2-- Try to gain his confidence and friendship and get him to bu ild a
---- relationship with you and then bring other children into your
re la tions hip.
_2_ Talk to his mother and see what she could do to help the situation.
_2_ Use many ways of making him feel important with the idea in mind
that when he is ready to advance, he will, but not until he is
ready.
1
Attempt to get his interest at every opportunity.
-1- Separate the two so the dependency will not grow worse.
1
Tell him he must learn to play with others.

One child i n the nursery school has a ve r y difficult time making
decisions. Whenever a situation occurs in which he is forced to make a
decision, he tries to ge t another child to tell him what to do . What
woul d you do?
3
Try to find out why this chi l d feels so dependent on others.
--3-- Ask him specifically when no one else is around what he would do
-

-

about a certain situation.

_3_ Be aware of, but not anxious about, his inability to make decisions
with the idea that he wil l gain more self-confidence as he feels
more secure in the nursery school.
__2__ Try to assure the child that he will not be punished for doing as
he wants to do .
2
Reward him in some way whenever he does de.cide some.thing for himself.
-2- Give the child as many opportunities as possible to make decisions.
1
Tell him to make his own decisions .
1
Just let the other children make his decisions for him .
1
Tell him he mus t be a baby if he can ' t make up his own mind.
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Two children in the nursery school appear to be very good friends
in that they play together constantly. One child, however, is constantly
telling the other what to do . Actually they are quite dependent upon
each other--one to have someone to tell him what to do, the other to
have someone to give orders to.

3
3

What would you do?

Encourage them to let other children join in their play.
Take advantage of a day when one of them is absent to introduce the
other into a new group play situation.

3
--2---2-2

Feel little concern and let time take care of the problem.
Just let the situation continue as it is.

Encourage each of them individually to play with other children.
Put them into situations where they must play roles just the
opposite of what they have with each other.
_1_ Feel that no problem exists.
Separate them so they will become less dependent on each other.
1
Tell them they must learn to play wi th other children.
1

Aggression Toward Parents

A child, accompanied by his mother, has brought a toy to nursery
school. While his mother is still there you tell him that he will either
have to leave the toy in the office or send it home with his mother.
His mother takes the toy away from him and he retaliates by hitting her.
What would you do?
__3__ Bring a toy from the nursery schoo l and get his attention away from
the toy he brought from home.
_3_ Ask the child what he wou ld like to do with the toy--leave it in the
office or let his mother take it home with her.
_3_ Say to the child, "I know that you are angry because you cannot have
the toy, but maybe we can find some other toy for you to play with.
_2_ Let him keep the toy that day and then tell him not to bring it
again.

__2__ Notion to the mother to get the toy out of sight and try to interest
him in other things.
2
Ask him if he ',70uld like to come in and see the nursery school toys.
-1- Tell the child that he must love his mother, not hit her.
~--. Tell the child to hit the punching bag instead of his mother.
__1__ Tell him that this is not how a gentleman acts in nursery school.
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A child is espe c i all y e ngro s sed in his painting ,,,hen his mother
comes earl y to take hi m home . She te ll s him he must hurry. He turns
and shouts, "I don't wa n t to go.
I want to stay here. II and attempt s to
throw paint at her. What would you do?
Ask the mother i f sbe co uld wait until he has finished his painting.
Tell him that you know he would like to stay , but his mother i s in
a hurry .
_3_ Another time, find ou t what days the mother will come early and
plan the activities so this child will be ready to go when the
3
3

mother comes.

_2_ Tell him that he will have to keep the pain t on the paper and in
the containers.
2
Let the mother hand l e the situation.
2
Feel that it serve s t he mother right for comi ng early and trying to
make him hurry .
_1_ Tell him t o be nice t o his mother.
1
Tell him that this i s n't the way a big boy acts.
1
Take him away fro m the painting and start ge tting him ready to go.

Some of the children are in the wa iti ng room waiting to be checked
by the nurse. One child, who has not yet been checked, runs into the
nursery school. His mother follows him and when they retur n she is
holding him by the arm and he is ki.cking and shouting, "Leave me alone!"
What would you do?
_3_ Say to him, "You are really anxious to get into the nursery school
toda y, aren't you?

_ 3_
3
-2
__2__
__2__
_1_
1
1

But you need to be checked first."

Tell him that you know he is a ngry, but he must wait until he is
checked before going into the nursery school.
Quietly but firmly pick the child up and take him away from the
group until he has quieted down.
Disregard the child's behavior a nd tell him to stand in l ine fo r
the nur s e to check him.
Try to find out why the child is acting this way before doi ng
anything.
Quietly stop him and tell him that it hurts his mother when he
kicks her.
Tell him that i f he can't behave he will have to go back home with
his mother.
Tel l the child that hi s mother won't love him if he doesn't beha ve .
Tell him to tell his mother he's sorry .
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Aggression Towar d Teachers
Inside, several children are playing in the wate r trough. One
chi ld begins pouring water on the f loor and you tell him to keep the
water in the trough.

Instead of doing as you say, however, he picks up

a cup of water and throws it at you.

What wou ld you do?

_3_ Say to him, "You threw the water at me because you were angry when
I told you to keep the water in the trough. Now le t' s mop it up."
_3_ Say, "That's enough of that. Now let's get a mop and I 'll help you
3

wipe it up."
Say to him, "I can't let you throw water at me."

- 2-2
-2-1
1

Make him get the mop and heLp him mop up all of the water he has
sp i lled.
Ask him why he thr ew the water at you.
Try to find out the reasons for this child's behavior before doing
any t hing.
Ignore him and mop up the water yourse lf .
Make him leave the wa ter play area and tell him he must play by
himself .
_1_ Tell him to be a big boy and not throw water anymore.

One child is pulling others in a wagon. Another child, riding a
tricycle bumps into the back of the wagon, knocking down the child
pulling it. You reprimand the child on the tricycle. He immediately
s t arts kicking and hi tt ing you, shouting, "I hate you, I hate you! "

What would you do?
_3_ Reflect his feelings back to him say ing, "I know you are angry,
but I can't let you hit me,lI

_3_ Say to the child, "That is okay i f you hate me, but you must not
run into the other chi ldren and hurt them.

1I

_ 3_

Take him away from the res t of the group and try to ca 1m him down
by softly talking to him .
Let him punch on the punching bag.
2
-2- Stop his hitting and kicking by physically holding him down.
2
Explain to him that he could have hurt the child who was pulling
the wagon.
_1_ Just let the child go because trying to talk to him would be useless
in his ange red state.
_1_ Try to ge t the situation back to norma l by asking al l of the children

invo l ve d to join in some other activity.

_1_ Ask one of the other teachers to dea l wit h him so that both of you
could have a chance to calm down.
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After painting, a child has taken off his apron and thrown it onto
the floor. You tell him to pick it up and put it where it belongs . He
retort s by shout ing, "You can't boss me!"

What would you do?

_3_ Say, "I am not trying to boss you.
just want you to know what
you must do in nursery schoo l.1!
_3_ Say, "Can you boss yourself and tell yourself to put the apron
where it belongs , or shall I help you put i t away?"
_3_ Say, "It makes you angry if you think someone is trying to boss you,
doe sn ' t it? You feel like being left alone. We will l eave the
apron there and you hang it up when you feel like it before we go
home. "
_2_ Ask him who can boss him.
_2_ Ignore him and pick up the apron yourse If.
2
Try to find out why this child acted as he did.
1
Take him away and tell him he has to play by himself.
1
Say, "Yes, I can boss you; I am your teacher."
1
Separate him from the other children until he can think about having
re spect for equipment and teacher s.

Aggression Toward Other Children
A group of children is playing together in the playhouse area.
Another child has attempted to enter their play, but each time he has
tried the group has rejected him. The child comes to you, saying,
"Make them let me p l ay." What woul d you do?
_3_ Try to find the reasons for the group's rejection of the chil d.
__3__ Encourage the child to make his own way into the situation and let
the children settle it themselves .
_ 3_ Try to find something abou t the child which the other children will
accept him for.

2

Tell the child to get a new toy and ask the children in the group
if he could play with them and bring the new toy.
2
Show the chi ldr en something that the child cou ld do in helping them.
2
Go to the group and introduce the child as a new character.
__1__ Tell the group of children that they can't play if they won't let
the other child play.
_1_ Take the chi ld to the area and tell the other children to let him
play.
1
Tell them that in nur sery school everyone has to share.
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A number of children are playing in the sandpile. You are standing
nearby watching them. Two children suddenly begin to fight over a toy
that both of them want. In anger, one child throws sand into the face
of the other who immediately cries. What would you do?
_3_ Not make a big scene about the sand- throwing because it was a
reaction to a building frustration.

_3_ Step in and stop the sand-throwing and comfort and console the
c r ying child.
__3__ Help the child understand that it hurts when sand is thrown in
onels face and serious damage may result.

_2_ Try to ge t the children to agree on "hich one "i 11 pl ay "ith the
toy first and which one later.
_2_ Tell him that if he cannot leave the sand in the sandbox, he will
have to play somewhere else.
_ 2_
Let the punislunent of seeing the other child cry be punishment
enough.
-l__ Ask the child who threw sand if he thought it hurt the child when
he threw sand in his face.

1
1

Talk calmly to the children and ask the one child if he was sor ry .
Throw sand into the face of the child who threw sand so he would
know how it feels.

Several children have been diligently building a block house for
quite some time. Suddenly one child runs to the block area and knocks
down the house, then runs away. What would you do?
3
Have the child help the other children rebuild the blocks.
-3- Try to find out why the child acted in this way.
3
Quietly stop him and tell him that the other children don't like
to have' their blocks knocked down.
Tell him that he mus t not knock down the blocks of other children.
2
-2- Take him outside to let him wear off his excess energy.
-2- Interest him in something else.
1
Separate him from the group until he can treat the other chi ldren
better .
Wait until he is building with the blocks sometime, then knock
1
- - them down so he wi ll know how it feels.
_1_ Ignore the child and le t the children handle it themselves.

